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Abstract: This study aims to find out the students‟ attitudes toward extensive reading in English 
Department of Nommensen University, Pematangsiantar. Therefore, the finding of this study is 

the answer for a research question: What are the students‟ attitudes toward extensive reading 

class?. The data of this study were collected through questionnaire that consisted of 10 

statements about attitude. The participants were 40 students from English Department who took 

Extensive Reading Course in semester 5 2014/2015. The data from the questionnaire were 

calculated in percentage for the interpretation and analysis based on the theory of attitude. The 

finding showed that there were positive responses of the participants for the three attitude 

components; affective, cognitive and behavioral component. From the positive responses, it can 

be concluded that the participants had positive attitude toward extensive reading. Through the 

result of this study, it was expected to give benefits for both the students to know necessary 

information about their attitudes toward reading and the lecturers to encourage their students to 

read more. Also, it helps them to prepare more interesting reading materials and activities which 

suit students‟ needs and interests. 
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I. INTRODUCTION 

Reading is important in daily life activity. Everyday people read to increase their 

knowledge; especially in education, reading is the duty for students. Almost 80% of their activity 

in every course includes reading. By reading, the students are able to know every information 

about science and other things. According to Pauk in Widyamartaya (1992), the skill of reading 

is a continual skill needed in everyday‟s life. That is why reading skills are not only needed at 

college but also at work because reading can  help people to develop many useful skills.  

Generally, reading is divided into two; extensive reading, where students read simplified 

and pleasurable books in order to make them enjoy the reading activity (Helgesen, 2005) and  

intensive reading, which is considered to be a language lesson since it focuses on studying text 

and analyzing the structure (Susser & Robb, 1990). In English Department of Nommensen 

University, Pematangsiantar, the lecturers teach extensive reading with the aim to introduce 

reading and increase the students‟ interests toward reading before they take the intensive reading 

classes.  However, based on the lecturers‟ experience in teaching reading classes (Mambu, 2011; 

Sidupa 2011; Setiamunadi, 2011; Rudianto, 2010), they found that most of students have a low 

interest in reading. The amount of reading activities and assignments also make the students in 

the extensive reading class feel burdened when they take this course. Therefore, to know about 

the students‟ attitudes, it is necessary to know further information about it first.  

According to Kerlinger (1984) attitude affects people to have a certain tendency toward 

things around them such as environment, issues, and different kind of ideas. Attitude affects
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people‟s emotion, motivation, and cognitive response toward certain problems. In other words 

attitude is a special tendency, thought, or opinion that people have in facing problems or viewing 

certain matters. Another expert such as Ajzen (1987) stated that attitude is “a disposition to 

respond favorably or unfavorably to an object, person, institution, or event”. He also stated that 

“it must be inferred from measurable respect that reflects positive or negative evaluation toward 

the attitude object”. Since no one is the same, there must be different response or attitude of 

people toward something.  

There are two types of attitude according to Mager (1986); the favorable or positive 

attitude and unfavorable or negative ones. He explained that when a person has favorable attitude 

he or she is moving toward stimulus. On the contrary, when a person has unfavorable attitude he 

or she is moving away from the stimulus. There is an example from Mager (1986) that if a 

person has a positive attitude toward television, then, he or she will say favorable things about it. 

It will be totally different if the person has a negative attitude toward the television, then, he or 

she will try to get away as far as he or she can from the television. The television here is an 

example of the stimulus.  

Mathewson (1994) mentioned three components of attitude; affective, cognitive, and 

behavior. The first component is affective. It refers to feeling or emotion. It can be like 

(favorable) or dislike (unfavorable) or opinion of „good-bad‟ about a thing. For instance, a 

student says “I like reading”. It refers to the person‟s feeling (positive) about a certain thing; in 

this case is reading. We may say that sometimes people say something as the response about a 

thing without thinking it first but spontaneously say it. It is different with the second component; 

cognitive. It refers to belief, thought, or rational argument. In another words, it is a set of thought 

or belief toward a thing such as particular person, idea, rational arguments, and situation.People 

have certain responses such as negative or positive about a particular matter, when they have 

certain thought, belief or argument toward it. For example, when a person says “I think reading 

is important” which is a positive response; it means that the response of a person is based on 

thinking.  

From this explanation about affective and cognitive components, it is obvious that feeling 

refers to emotion and thinking refers to ration (Wiley & Sons, 1998). The last component of 

attitude is behavioral response or according to Mathewson (1994) as cited in Yamashita (2004) 

sometimes it is called conactive. Here a person will do real reaction or show certain matter or 

behave in a certain way toward something when he or she has certain thought or belief. 

Moreover, it is also related to particular confidence as Visser et al (2004) stated that if people are 

sure and confident with their thought and belief toward certain matter, it will be expressed 

through their behavior; such as a person regularly spends time to read newspaper, magazine or a 

certain book every day. This is the positive act of the person‟s belief that reading is important.  

Furthermore, Rejecki as stated in Berstein et al (1991) also said that an attitude is a tendency to 

respondemotionally,cognitively, or behaviorally to a particular entity in a particular way toward 

anything whether the response is positive or negative.  

Extensive reading, as Day and Bamford (1997) have suggested, is a way to advance the 

learners‟ vocabulary competence as well as their general proficiency. They further emphasized 

that extensive reading is an effective supplement to the English language. Day and Bamford 

(1998) also identifiedten characteristics or principles to be applied in teaching extensive reading. 

The characteristics or principles are the students read fast as much as possible a variety of 

materials on a wide range of topics, perhaps in and out of the classroom. This is the reason why 

dictionaries are rarely used while reading because the constant stopping to look up words makes 
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fluent reading difficult. It is also individual and silent as the students read at their own pace and 

outside class whenever and wherever they choose. Actually, the purposes of extensive reading 

are usually related to pleasure, information and general understanding. The purposes are 

determined by the nature of the material and the interest of the students that allow them to select 

what they want to read and have the freedom to stop reading material that fails to interest them. 

Furthermore, reading materials are good within the linguistics competence of the students in 

terms of vocabulary and grammar. 

This research used a descriptive method, specifically, survey method with a questionnaire 

as the instrument in collecting the data. The participants of this study were the students of the 

English Department of Nommensen University, Pematangsiantar who took Extensive Reading 

Class in Semester 5 in 2014 / 2015 comprising 40 students. 

The data were gathered through a questionnaire that was adapted from the original 

attitude questionnaire from Davis et al (1992) about undergraduate attitudes toward the study of 

literature. The questionnaire had 10 statements about attitude toward extensive reading: 2 

statements for affective component (number 1 and4), 6 statements for cognitive component 

(number2, 3, 7, 8, 9 and 10) also 2 statements for behavioral component (number 5 and 6). The 

questionnaire used a four-point Likert Scale with four options (SA, strongly agree, A, agree, SD, 

strongly disagree and D, disagree). The options “agree” and “strongly agree” represent a 

positive response while “disagree” and “strongly disagree” represent a negative response. The 

participants were expected to choose one option from the four options provided for one statement 

to represent their opinion.  

The data were obtained from the questionnaires given to the participants. After that, the 

responses to the questionnaire were grouped according to similar category. Then, the responses 

calculated in percentage for the interpretation and analysis based on the attitude theory by 

Mathewson (1994) about the three components of attitude; affective, cognitive, and behavioral or 

conactive 

 

II. DISCUSSIONS 

The report in this section is the description of interpretation and analysis based on the 

data from 40 participants. The result of the questionnaire showed the students‟ attitudes toward 

Extensive Reading Class. 

The first discussion is the analysis of affective component. There were two statements in 

the questionnaire for affective component. The first statement was Reading is daily activity 

which is extremely useful. Mathewson (1994) as cited in Yamashita (2004), said that affective 

refers to feeling or emotion that can be “like-dislike” or opinion of „good-bad‟ about a thing. 

Figure 1 below shows that there were 32 % of the participants chose strongly agree and 63 % 

chose agree. It means 95 % of the the total participants in this class had positive opinion or 

feeling that reading is daily activity which is extremely useful for them. Only 5 % of the 

participants responded negatively. The usefulness of reading in participants‟ daily activity can be 

diagrammed in Fig. 1 below. 
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Figure 1. The usefulness of reading in participants‟ daily activity. 

 

This result supported Pauk‟s statement in Widyamartaya (1992), that reading is a continual 

skill needed in everyday‟s life or basic on-going skill as reading skills are not only needed at 

college. By looking at the participants‟ responses in this statement, it was clear that they did not 

only feel or think that reading is useful for academic purposes but also in everyday activity such 

as reading newspaper to find information about what happen recently or reading magazines to 

find information about certain things that catch the participants‟ attention. In fact, when people 

watch tv and walk down the street, they do reading. That is why reading is a daily activity.  

The result for the second statement, I enjoy reading if I can choose what I want to read,  is 

exactly the same as the first statement. The result in the figure 2 is positive as 63 % of the 

participants chose strongly agree and 32 % chose agree for this statement. The pleasure of 

reading when reading materials suited participants‟ needs and interests can be diagrammed in 

Fig. 2 below. 

 

 

 

 

 

 

 

 

 

Figure 2. The pleasure of reading when reading materials suited participants‟ needs and 

        interests. 

 

The result is in line to Koch‟s (2006) statement about  extensive reading as reading for 

pleasure where learners were allowed to choose reading materials which suited their interest. We 

can see here that the participants had a positive feeling toward extensive reading materials 

because they were able to choose materials based on their interest and level. The levels of the 

novel is meant for students to read from easy to more difficult stories. When they read a story 

which they can understand, they will enjoy it. This result about affective component also 

supported Yamashita‟s finding (2004) that comfort or a positive affective component has 

positive correlations with extensive reading among college of English as Foreign Language 

students in Japan. He also said that reading is primarily a cognitive act, but it is also affective. 

Cognitive and affective conditions are interconnected, interdependent, and interactive. 

 The second component of attitude is cognitive which also got the same positive response 

of the participants. Based on the theory of  Mathewson (1994), cognitive response is a set of 
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thought or belief toward a thing such as particular person, idea, rational arguments, situation and 

thing. No wonder that people are having certain responses such as negative or positive about 

particular matter, if they have certain thought, belief or argument toward it. As indicated in 

figure 3,  11 % of the participants chose strongly agree and there are 84 % chose agree. The total 

responses for the statement, I find extensive reading personally rewarding, was exactly the same 

as the affective component, 95 % of the participants  had positive responsethatextensive reading 

is personally rewarding, as they can read materials they like without be bounded by time, space, 

or even class. In this reading activity, they were the one who managed the time, chose the 

comfortable place and read the material for pleasure. Besides, at the same time they learned the 

target language in easy enjoyable way. They also had benefits such as knowing new vocabulary, 

having more understanding about grammar and tenses and many other. The personal reward 

gained from extensive reading can be diagrammed in Fig. 3 below 

 

 

 

 

 

 

 

 

 

Figure 3: Personal reward gained from extensive reading. 

 

 The result for the next two statements, I feel my reading skill is developed in extensive 

reading class and I feel my vocabulary is developed in extensive reading class, were also positive 

since  100 % of the participants chose strongly agree and agree for these statements. In fact, 89 

% of them believed that their ability to read in English got better through extensive reading class 

(I feel my ability to read in English got better through extensive reading class), because the 

books or novels that they had to read were all in English with 6 levels of difficulty. So when they 

got use to read books or novels in English, they enjoyed and continued to read and certainly their 

ability got better. It proved by Richard and Schmidt‟s (2002) theory who explained that 

“extensive reading means reading in quantity and in order to gain a general understanding of 

what is read. It is intended to develop good reading habits, to build up knowledge of vocabulary 

and structure, and to encourage a liking for reading” (pp. 193-194). Obviously, extensive reading 

helped the participants in developing their ability to read especially in English because they 

could read faster without opening a dictionary for difficult words. Besides, although they read 

faster, they were able to know the details of the story they had read. Besides their reading skills 

and their abilities to read in the target language, their vocabulary also developedas there were 21 

% of the participants chose strongly agree and 79 % chose agree for the statement. It shows that 

the participants believed the process of reading stories helped them to meet new words, idioms, 

phrases, and grammar structures of the target language. They also got more understanding about 

how certain words, idioms, phrases, and grammar structure were appropriate for certain use in 

certain context in writing and speaking. In reading activities, they were not allowed to open 

dictionary for every single difficult word, they should find the meaning from the context or guess 

it. This activity improved their ability to understand difficult words from the contexts. 
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The result for the next statement of the questionnaires, I feel my writing ability is 

developed in extensive reading class,shows that there were 21 % of the participants 

chosestrongly agree and 58 % chose agree that their writing ability developed in the extensive 

reading class. In extensive reading class, the participants should read book(s) or novel(s), write 

important points or summary of the story and give comments of what they think about the 

storyfor their weekly journal writing to be submitted in the following week. The theme for every 

week journal was different from week to week, such as for the first week the theme was reading 

journal on points of the story of a book that interest me, for the second week was reading journal 

on my own personal experience, for the third week was reading journal on favorite parts in a 

book, the fourth week was reading journal on how I would change the ending of a story in a 

book,etc. Then, when they came to class, they sharedtheir reading journalsin group discussion. 

Extensive reading also helped themin creative and critical thinkingof how to deliver what they 

thought about the story they read in their journal writing and also in project presentation where 

they should compare the content of the story in the book version and movie version. The 

obligatory requirement for all English Department students to take Extensive reading class can 

be diagrammed in Fig. 4 below 

 

 

 

 

 

 

 

 

 

Figure 4. The obligatory requirement for all English Department students to take 

      Extensive Reading class. 

  

After the participants took extensive reading class and got the benefits, they believed that 

extensive reading should be taken by all English Department students.  Figure 4 shows that 21 % 

of the participants chose strongly agree and 68 % chose agree. It means that they also 

recomended other students of English Department to experience the samebenefits by taking this 

class, asRichard and schmidt (2002) stated that benefits of extensive reading includes the 

development of good reading habits, knowledge and structure building, and encouragement of 

high reading interest. This result of positive cognitive supported Yamashita‟s finding (2004) that 

self-perception or a positive cognitive component has positive correlations with extensive 

reading among college of English as Foreign Language students in Japan.  

The last component of attitude in this discussion is behavioral or conactive component. 

The were two statements for behavioral component in the questionnaire; “There are many 

different genres of reading materials (novel) in extensive reading class that is why I enjoy 

reading and enthusiastically produce a reading journal about the story I read every week” and 

“Extensive reading Class has interesting materials and activities that is why I read two novels 

(minimum) every week”. The results for both statements were positive. The total positive 

response for the former statement was 95 %: 37 % chose strongly agree and 58 % agree. The 

result for the latter statement was 74 %: 5 % of the response chose strongly agree and 69 % 

chose agree. According to Koch (2006), extensive reading materials should be fun, interesting, 
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and enjoyable. Moreover, the materials should address students‟ needs, tastes, and interests 

because the more the students are interested and enjoy the reading, the more they dothe better. 

According to the extensive reading lecturers, English Department always tries to provide and add 

different kinds of bookat the campus library with different genres such non-fiction (culture, 

history, biography, science, etc) and fiction (humor / comedy, mystery / thriller, love / romance, 

adventure, science fiction, etc) for the students so that they will have a lot of varieties of books to 

read based on their interest and level. Therefore, they read at least two books every week along 

the semester. The reason was they enjoyed and got benefits from reading different kinds of 

materials and activities in extensive reading class, especially when it required them to write 

reading journals and watch the movie version of the story they read, then present their thought 

about the content for both book and movie versions in the final project presentation. 

 

III. CONCLUSION 

The results of the study demonstrated the answer of the research question, what are the 

students‟ attitudes toward extensive reading class?, that is the participants had positive attitude 

toward extensive reading class. The findings showed that all responses toward the three attitude 

components; affective, cognitive and behavioral or conactive were positive that was represented 

by the strongly agree and agree. This result supported Bamford & Day (1998)‟s theory that 

when the students read based on their interest, definitely, they will have positive attitude, 

confidence, motivation. Moreover, it also increased their word recognition ability and finally 

they knew the purpose of reading when they read because they enjoy reading when they were 

able to choose based on they interest which is in line with Mathewson‟s (1994) theory about 

attitude which says that a person will do real reaction or show certain matter or behave in certain 

way toward something when he or she has certain thought or belief.  

From the result of this study, it was good to find that the participants had positive attitude 

that shown through their emotion, thought and behaviour toward the extensive reading class. It 

means that they did not feel burden with the materials and the activities during the entire 

semester. In fact, it is important to know that they enjoyed the reading materials and activities so 

that they got a lot of benefits from the extensive reading class.  

Moreover, through the result of this study, it can give benefit for participants to know 

necessary information about their attitudes toward reading, especially extensive reading. This 

study can also help the lecturers who teach extensive reading and intensive reading classes to pay 

attention to the students‟ needs and interests about reading and keep giving good motivation and 

influence for the students to love reading by improving, developing and updating the quality of 

reading materials and exercises based on the students‟ needs and interests.  

Besides, further study can be conducted considering that this study has some limitations. 

The first is it only had a small population of participants. The second is the number of 

questionnaire items werenot balance for each of the attitude components, that is why it is 

necessary to increase the number of items that relevant to the study. The last is this study did not 

include observation to find out more about the participants‟ behavior or conactive (the third 

attitude component). Therefore, for further study it is important to do observation and interview 

to get more information and better result related to the participants‟ behavior or conactive. 
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